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INTRODUCTION

FROM IDEA TO PROTOTYPE:

THREE EXERCISESIN THE PEER

REVIEW OF TEACHING (1995)

iN 1994 tEE SHULMAN joinedforceswith the AmericanAs-
sociationfor HigherEducation(AAHE) in a nationalproject
designedto pursueathemeappearingin manycampusre-
ports on facultyrolesandrewardsatthe time: thatteaching
shouldbe subjectto the sameprocessesof peerreviewthat
characterizeotherscholarlywork by faculty. To launchthe
project, faculty teamsfrom participatingpilot departments
on twelve campusescametogetherfor a weekinJune1994
to explorea vision of peerreviewpredicatedon Shulnian’svi-
sionof teachingas intellectualwork thatmustbereconnected

to thedisciplines.Thethreeexercises,co-authoredby Shut-
manwith colleaguesat AAHE, providedgrist for discussion
at thatsummerevent,andwerethenmadebroadlyavailable
in a notebook of peer review resources distributed by AAHE.
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FROM IDEA TO PROTOTYPE

THREE EXERCISESIN THE PEER REVIEW

OF TEACHING

ExerciseI: Teachingas aScholarship:

Reflectionson a Syllabus

Introduction

You mayfind thejuxtapositionof “scholarship”and“teaching” a strange
liaison. Teachingis often seenastechnique,aspresentationalmethod,
rather thanasthekind of seriousintellectualinventionwe associatewith
scholarlywork. But for this first assignment,wewantyou to think about
the waysyour coursesandsyllabi representprofoundactsof scholarship.

PanI

Selectthe syllabusfrom one of your coursesas the subjectof a reflective
memo (inside five pages).Thememoshouldprovidea peerin your field
with a window on the choicesandrationalethat underlieyour syllabus.
We offer the following prompts to guideyou in this task—but we cer-
tainly don’t expectyou to respondto eachquestion.Our purposehereis

to getyou engagedin a kind of scholarlyreflectionaboutyour teaching.

o Everycoursewecraftis a lensinto our fields andour personal

conceptionsof thosedisciplinesor interdisciplines.Give careful
thought to the shapeandcontentof your courseas if it werea
scholarlyargument.Whatis the thesisof the argument,andits
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main points?What are the key bodiesof evidence?How doesthe
coursebegin?Why doesit beginwhere it does?How doesit end?
Why doesit endas it does?Most scholarlyargumentscarrythe
intentionto persuade.What do youwant to persuadeyourstu-
dentsto believe?Or question?Or do you wantthemto develop
new appetitesor dispositions?

o How cana colleaguedevelopa senseof you as a scholarby exam-

ining the variousfeaturesof your course?In your field, or evenin
your own department,are theredistinctly different waysto orga-
nize your course—waysthat reflectquite different perspectives
on your disciplineor field?Do you focuson particulartopicswhile
othercolleaguesmight makeotherchoices?Why?

o In whatwaysdoesyour courseteachstudentshow scholarswork
in your field? How doesit teachthemethods,procedures,and
valuesthat shapehow knowledgeclaims are madeandadjudicated
within your field? How doesit opendoorsto the critical dialogues
andkey argumentsscholarsare engagedin on the cuttingedgeof
your field?

a How doesyour courseconnectwith othercoursesin your own

or other fields?To what extentdoesyour courselay a foundation
for othersthat follow it? Or build on whatstudentshavealready
(onesilently prays)learnedin othercourses?Or challengeandcon-
tradictwhatstudentsare learningin your own or otherdisciplines?
How, in general,doesyour coursefit within a largerconception
of curriculum,program,or undergraduateexperience?

o Whatdo you expectstudentsto find particularly fascinatingabout

your course?Wherewill they encountertheir greatestdifficulties of
eitherunderstandingor motivation?How doesthe contentof your
courseconnectto mattersyour studentsalreadyunderstandor
haveexperienced?Wherewill it seemmostalien?How do you
addressthesecommonstudentresponsesin yourcourse?How
hasthecourseevolvedover time in responseto them?

o Lastly,you might try playingwith somemetaphorsfor characteriz-

ing your courseandits placein the largercurriculumor in the
broaderintellectualandmoral lives of your students.Is your
courselike a journey,a parable,a football game,a museum,
a romance,a concerto,an Aristotelian tragedy,an obstaclecourse,
oneor all or someof the above?How canyour metaphor(s)illumi-
natekey aspectsof your course?
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PartII

Now give your syllabusandmemoto your projectteammatein your de-

li
yourteammate’ssyllabus/memoas evidence,imagineyourselfwriting a
partmentandtakeyour teammate’ssyllabusandmemoin exchange.Using
recommendationto a university-widefacultycommitteethat is consider-
ing your colleaguefor an awardfor distinguishedserviceas a teacher-
scholar.Your task is to interpretyour colleague’swork andthinking to
colleaguesbeyondyour own field (insidethreepages).

The samequestionsthatwe offer as a guide to constructthereflective
memomay be helpful in preparingyour commentary,but we alsoen-
courageyou to think aboutthestandardsby whichyour colleague’swork

shouldbereviewed.Whatis importantto takeinto account?Coherence
of “argument”?Distinctivenessof approach?Quality of reflection?Inven-
tivenessof thecourse?To what extentare thesestandardssimilarto those

you would usein judgingthe qualityof your colleague’sresearch?

ExerciseII: CapturingtheParticularsof ClassroomPractice

Introduction

This secondexercisepicks up wherethefirst left off—with courseplan-
ningandconception—andseeksto capturehow your intentionsactually
“play out” in classroompractice.That is, ratherthanlooking at thecourse

asconceived,thisexerciseseeksto look at thedistinctivewayeachteacher
enactsthatconception,throughthe manycontext-specific,interrelatedde-
cisionsthatwemakeduring anyclassroomsessionor episode,aswe en-

gagestudentsin discussion,decideto digress(or not),changedirectionsto
takeadvantageof anopportunity,inventnew explanationsandexamples,

judgewhetherstudentsare“with us” andwhatto do if not.
Behindthis exerciselie two issuesthatwe’d like to explore.Thefirst is

technicalandpertainsto waysof preservingandrepresentingwhat goes
on in the classroom.We’ve givenyou threemethodsto choosefrom in
hopesthat thisexercisewill provideusefulgristfor sortingout th~ com-

parativeadvantagesandlimits to each.
Thesecondissuedealswith our conceptionsof teachingandthe schol-

arly expertisethatgoesinto it. Whatis it that goodteachersin thediffer-

entdisciplinesandinterdisciplinesknowandcando in theclassroom?In
whatepisodesand “telling moments” is that know-howreflected?And

how do wejudgeclassroompractice:by whatstandardsandcriteria?
This exerciseis designedto uncoverthe craft andintelligencethat is

oftenembodiedin theparticularsof classroompractice.Like thefirst ex-

II
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ercise, it entailsanartifact (or documentation)anda reflectivememo;two
questionsfor further thoughtanddiscussionfollow in Part II.

Part I

Identify a telling episodeor someincidentof classroompracticethat reveals
somethingdistinctiveaboutyour approachto teachingyour field to your
students.This might meana laboratorydemonstrationyou useto teacha
key concept;it might meananinteractivegroupactivity in whichstudents
solvea problemthat’s centralto your courseconception;it mightmeana
lectureand follow-up discussionon animportantaspectof thefield.

Selectone of the threestrategiesindicatedbelow to documentthe

episode/incidentthatyou identify. It maybe useful for youandyour proj-
ectteammateto choosedifferentstrategiesin orderto comparethestrengths

andweaknessesof differentoptions.

1. Videotapeoneor two classroomepisodes(which maybe anentire
classsessionor a shortersegmentof activity). You may thenwish
to drawon bothtapesfor the reflectivememo(seebelow)or to

selectone.

or

2. Arrangeto havea colleaguevisit your classandtakedetailednotes

of whathappens.

or

3. Write a casestudyabouta classroomepisodethat revealssome-
thing importantaboutyour effectivenessas a teacher.Theideahere
is to usenarrativeto capturethe particularsof classroompracticein

a telling way.

As in Exercise#1, we ask that you createa reflectivecommentaryon

whatyou havedocumentedby writing a brief memo—threeto five pages
in length—usingany of thefollowing promptsthat you find provocative:

o Why did you chooseto documentthis particularclassroom
episode?Whatis it meantto be evidenceof? Is it, for example,a
particularlycompelling,insightful,or artful rendition of a keycon-
ceptin the courseor field? A newmetaphoror demonstrationyou
havedevelopedto illuminate a topic thatstudentsperenniallyfind
particularlydifficult? An exercisethat allows studentsactivelyto
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experienceandengagein scholarlyinquiry? A uniqueinterpreta-

tion you bring to thetopic thatdistinguishesyou from your col-

leagues?Or, in contrastto all of these,is it simply a “typical”
dayin your class,and if so,why did you choosethat basisfor your

sample?

o What contextis neededto understandthesample?Wherearewe

in the unfolding of the semester?What othertopicsis this session’s
topic situatedwithin? How doesit relateto whatwasdiscussed
the dayor weekbeforeandwhat is plannedto follow?

o Whatwere your goalsfor this day?Did theclasssessiongo as

plannedor deviatefrom your expectations?How so?Why?Did
you changedirection to takeadvantageof somenewopportunity,
to get aroundan obstacle,to dealwith a new circumstance?

o What doesthe samplesayaboutyour teaching?Does it showa
characteristicstyle?A distinctiveapproachto material?Would

othersin your field be likely to teachthis topic/concept/whatever

differently?Are you trying somethingnew?Somethingyou will
continueto work at andimprove?Do you like what you see?

PanII

As indicatedabove,thereare two issueswe’d like to get at throughthis

exercise.Pleasethink aboutthe two questionsthat follow, andusethem
asgrist for discussionwith yourprojectteammate(s).

I. ISSUES OF METHOD. Whatdo you learnaboutthe teacherthrough
this method(video, visit, etc.)?Assumingyou andyour teammateused
different methods,did oneturn outto bemorerevealing,morereflection-
prompting,moreuseful thanthe other?Why?What aspectsof teaching
are not knowablethroughthismethod?Whatother information would
you want to addif this were,say,an entryin a teachingportfolio? How

importantis it to documentthe classroomaspectof teaching?

2. ISSUES OF CONCEPTIONAND QUALITY. What are the mostappro-
priateandbestcriteria for judgingclassroompractice?What matters
most: creativityandoriginality? Thoughtfulnessof the teacher’sreflection
or rationale?Significanceof this particulartopic to thefield? Accuracyof

4 the teacher’sconstrualof the material?On whatotherdimensionsmight
onejudge classroompractice?Might the standards/criteriadiffer if the
teacherwere teachingthecoursefor the first timeversushavinghadsev-

III



eralyearsof experiencewith it? Are the standardsfor judging scholarly
researchappropriateto teaching?Which ones?Why or why not?

ExerciseLII: Puttingthe Focuson StudentLearning

Introduction

In the first two exercises,we askedyou to think aboutyour teachingas it

is designed(throughthe syllabus)andconducted(throughactualclass-
roompractice).But the conceptionsandbehaviorsof teachersare only
partof the educationalpicture.As teachersandascolleaguestryingto as-
sisteachotherwith teaching,we also considerstudentsandtheir learn-

ing. Weconsiderhow studentsunderstand(or don’t) our explanationsand
queries;what sortsof misconceptionsor questionsabout our fields they
bring or construct;how wemonitor andhelpdirecttheir learningthrough
appropriateassignments,exams,projects,andthe like; andwhat newun-

derstandingsthey leavewith at the endof a classor the course.
For thisexercise,then,weaskyou to reflect on your teachingin terms

of studentlearning.

Part I

Choosean assignment—thatis, instructionsfor a studentproject,paper,
problemset,classroomassignment,computersimulation,etc.—thatis de-
signedto promoteand/orelicit animportantaspectof the learningyou in-

tendfor studentsin oneof your courses.(You mayfind it helpful to focus
on thesamecourseas in the syllabusexercise,thoughthechoice is yours.)
Attachto the assignmentseveralsamplesof studentwork, illustrating a
rangeof responses,perhapswith your feedbackincluded.

Write a brief reflectivememo(two to threepages)in which you com-
ment onwhatthe assignment/studentwork samplesrevealaboutstudents’

learningin your course.Think of the audiencefor, your materials/memo
as a committeethat is conductinga departmentalprogramreview and
wishesto constructa mapof whatandhowstudentslearnaboutyour field
as they move throughvariousdepartmentalcourses.

As you puttogetheryour worksamplesandwrite your reflectivememo,
useany of the following promptsthat you find provocative:

a Why did you choosethis particularassignment(as opposedto

someotherassignment)to reflect on?How is it importantto your
overall intentions,coursedesign,conceptionof your field, andthe

PROM IDEA TO PROTOTYPE iSi
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way youwantstudentsto understandit? Are theredistinctly differ-
entformatsor focusesyou couldhavechosenfor thisassignment

thatwould havehighlighteddifferent dimensionsof the ideaor
thefield?

o Why did you structuretheassignmentin the way thatyou did?

How doesits particularquestion,problem,or applicationreveal
differencesin studentunderstandingsor interpretationsof a critical
conceptyou areteaching?What patternsemergeas you studyyour

students’work?
o What, in particular,do you hopeyour studentswill demonstrate

in their work on thisassignment?Whatare your expectations?
[~ Drawingon a scientificresearchmetapho~whatwasyour hypoth-

esisaboutwhatstudentsmight learnfrom this class,unit, or
course?Whatevidencedoesthe assignmentprovidethat would
serveto confirm or disconfirinthis hypothesis?Whereelsedo
you look for suchevidence?

o Whatdo your assignmentandstudents’responsesto it tell you

abouthow studentsare constructingthe ideasthat are centralto
the courseandto your teachinggoals?Whatmisconceptionsdo
theyhaveabouttheseideas?How do you identify andaddress

studenterrorsandmisinterpretations?

o On what standardsdo you judge studentwork on this assignment?

How do thesestandardscomparewith thoseyou would usein a
moreintroductory/advancedclass?How are your standardsrelated
to the standardsyou would useto evaluatea pieceof scholarship
thata colleaguehasaskedyou to critique?

o Whatthoughtsdo you haveaboutimprovingyour assignment,
your course,or your teachingas a consequenceof completingthis

reflectiveexercise?

Part II

Pleasethink andtalk with your projectteammateaboutthe followingtwo
issues:

1. Thisexerciseasksyou to try your handat justoneof anumberof
possiblewaysto domimentstudentlearning,including, for example,

classroomassessmenttechniques,andindividual or small-groupin-
terviewswith students.In addition,mostof ushaveinformation

from studentevaluationsof our teaching.Probablyyou canthink of



II

additionaloptions,as well. Whatadvantagesanddisadvantagesdo
thesealternativemethodsoffer?Whatcombinationof them would
offer a useful/fair/appropriatepictureof your students’experience

as learners?

2. How importantis it to includeevidenceaboutstudentlearning
whenmaking a caseaboutteachingeffectiveness?Whatare the
pitfalls of doingso?The opportunities?
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